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An Analysis On Acceptance Of Couple Violence Aman olence Among Married Student-Teachers And Their Spouse 

Dr. T. Sahaya Saila 
ation 

1. Assistant Professor of Tamil Education, N.K.T. National College of Educatio. tor Women 

Abstract 

This stud examined the acceptance of couple violenceand compares the prevalence of abuse reported by married student-teachers and their spouse by npe of male on femaje iolence, jemale oN male volence and general violence of respondents. A sample of 100 participants, filled in acceptance of couple violence questionnaire. For this purpose, a modified version of acceptance of couple violence (Foshee, Fothergill and Stuart, 1992) was 
used. Findings revealed that 68.77% of female student teachers have accepled the couple violence when compared io their counterparts. It is evident from the results that female 

partners eaxhibited more acceptance of male violence than their counterparts. Also, it was 

found that there was siguijficant and positive relationship among the dinmensions of acceptance 
of couple violence. Suggestions for fuure research were discussed. 

Keywords: Acceptance. Couple Violence, Student Teachers, Spouse. 

Introduction 

"Acceptance, tolerance and forgiveness, 

those are life-altering lessons."- Jessica Lange 
Cultural and social norms are highly influential in shaping the behaviour, of an 

individual. Research on intimate partner violence has increased dramatically over the past 20 

years, though greatly enhancing public awareness and understanding of this serious social 

problem. 

From a different perspective, Bandura's (1977) social learning theory understands 

Violence as a series of acts learned by observation and imitation such that the resulting 

behaviors are shaped through incentives and rewards. An individual who was eposed 
violence as a child tends to view violent behavior in a relationship as acceptable (Oliveira& 
Sani, 2009; Gover, Park, Tomsich, & Jennings, 2011). 

Need for tbe Study 

NOddays, here is an abundant increase in divorce between the life partners a 
misunderstanding and ego related issues. This type of mentality will ultimalely auc 
children's Juture. This situation has to be changed and each one has to reallze uach Tesponsibilty in the family. They should think about the welfare of the children.he partner has to accepi his/her own mistakes and try to rectify those problems oy u issues matter with the spouse so as to solve the issues in the smooth manner. nesc se ful have urged the investigator to study the acceptance of couple violence whicn w for the present society. 

the 

the 
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Sitement of the P'roblem: 

The statement of the present sltudy is given ias: 

"An Analysis on Acceptanee of Cauple Plolenee umong Marrlrd Student-tcachers 
and their Spouse" 

Objectivecs of the Study 

(i) To investigate if there is any significant relationship hetween the select variables amony 
marricd student-teachers and their spouse. 

(ii) To investigate if there is any significant diflerencc in the acceptance of couple violence 
among married student-teachers and their spouse 

Hypothesis of the Study 

Based on the objectives and review of literature, the following hypotheses have been 
formulated: 

i) There is a significant relationship between acceplance of couple violence among marricd 

student-teachers and heir spouse. 

(ii) There will be no significant differencc among the dimensions namely, male on female 
violence, female on male violence, general violence and acceptance of couple violence 

among married student-leachers and their spouse. 

Method of Investigation 

(i) Sample: From the target population, a sample of S0 married student-teachers and their 

spouse, were chosen from the B.Ed. teacher trainees, Random sampling method was 
employed in the present research lo collecl, analyze and interpret the data. Data collected 
from the select sample was scored, percenlage and subjected to statistical processing for 

verification of hypothesis. 

(i) Tools Used: The research tool used for the present study is the modilicd version of 
Acceptance of Couple Violence questionnaire developed by Foshee, Fothergill and Stuart 
(1992). There are three subscales in this tool i) Acceptance of Male on Female Violence 

subscale (item No. I, 3 and 4); ii) Acceptance of Female on Male Violence subscale 
(ltem No. 5, 6 and 8); and ii) Acceptance of General Violence subscale (Iem No. 2, 7, 9, 

10 and 11). Within each subscale, the score is calculated by summing the point values of 

the responses from a participant. Altematively, the score can be derived by summing the 
point values and dividing by the number of responses. A high score indicates a high level 

of acceptance of couple violence; a low score indicates a low level of acceptance of 

couple violence 

Internal consistency: .74, .71 and.73. 

(ii) Pilot Study: A pilot study is conducted to establish the validity and reliability of the 
questionnaire used for the study. The reliability of the questionnaire is established by 
using the split-half method. The square root of the reliability is ureated as validity of the 

test. 2 
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Tool Reliability Validity 
Acoeptance of Couple Violence 0.862 0.943 

Revicw of Related Literature 

Inimate partner violence ([PV) refers to violence between two people 
iimae relzionship, and it exists in all countries, culizures and societies (Elkd 

sberg a a 2014). The Worid Health Organiztion (2010) defines IPV as "behaviour within 
reiaionship tha caises physical, sexual or psychological harmm, including acts af 
aggresion eruzi coercion. psychological abuse and controlling behaviours". This ta 

nd elderly abuse 

an 

disingist Fom cher types of domestic abuse such as child abuse and 

Analyses of Data 

Percentages were calcuiated for the three subscales and the results have been prese 

belo. Table i indicates the percentage of maried student-teacherS and their spouse in 
accerance of couple violence and its dimensions namely, male on female violence, female 
mele violence and generai violence. As many as 76.66%% of the respondents have agre 
female on male violence which shows that acceptance of female on male violence is nt 
increase wien compered to other dimensions. It is also evident that 65.5% of the respondes 
hzve acceped maie on female violence and 66% have accepted the general violence betwe 
ife partners. As a whole, 68.77% of female student teachers have accepted the coupe 
siolence when compared to their counterparts. 

Table-1 

An Analysis on Acceptance of Couple Violence among Married Student-teachers and ther 

Spous 
Statements Husbands Wives 

% 

1. A husband angry enough to hit his wives 
must love her very much. 42 655 

Wives sometimes deserve to be hit by the 

husband. 
Male on 3. 
Female 
Violence 

Subseale 

1 

A wives who makes her husband jealous on| 

purpose deserves to be hit. 

5. Husband sometimes deserve to be hit by the| 
wives they date. S1.83 76.66 

Subcaie Femae on 6. A wives angry enough to hit her husband 
must love him very much. Male 

Violence 
2 

8. A husband who makes his wives jealous on 
purpose deserves to be hit. 
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2 

ional Contéenee On Gender Rampage, Femicile nd Sirategical Immmunity 

Mean 
Diflerence of Acceptance of Couple Violence and its subscales among M. 

Sfudent-teachers and their Spouse 

Table 3 mong Married 

Level of CR 

Significance Variable Sample SD 
SEM SED 

Mean Category Size 

Male 50 2.08 0.29 
0.01* Male on 5.04 

0.41 6.81 
Female Partner 

Female 50 2.06 0.29 
7.86 

Partner 

Female on Male 50 
6.22 2.32 0.33 0.01** 

0.51 5.88 
Male Partner 

Violence Female 50 9.20 2.73 0.39 

Partner 

General Male 50 9.62 2.39 0.34 0.01** 
Violence Partner 0.49 7.26 

Female 50 0.36 13.20 2.54 
Partner 

50 Acceptance Male 
of Couple 

20.72 6.04 0.86 0.01** 
Partner 1.18 8.33 

Violence Female 50 30.56 5.76 0.82 
Partner 

*Significant at 0.01 level 

From the above table3, it is inferred that there is significant difference between male 

and female partners in acceptance of couple violence and in all the dimensions namely male 
on female violence, female on male violence and general violence and is significant at 0.01 

level. Considering the dimensions and the select variable namely, acceptance of couple 
violence, it is evident that female partners exhibited more acceptance of male violence than 
their counterparts. Hence, it is concluded that acceptance of female on male violence is high 

when compared to other dimensions of acceptance of couple violence. 

Therefore, the formulated hypothesis that there will be no significant difference among 

the dimensions, namely, male on female violence, female on male violence and general violence of acceptance of couple violence among married student-teachers and their spouse 1S 

rejected, 
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Fiure 1 

Mean Differenee of Aeceptanee of Couple VIOence among Married Student-teachers 
and thelr Spouse in Dillerent Subscales 

Husbands 

MWives 

Results and Discussion 

In some places, few data on violence against women are available. More research on 
the Magnitude and nature of he problem of violence against women, and its costs, in given 
countries or settings is therefore urgently needed t0 provide a stronger basis for advocacy and 
action Much research needs be carried out on the causes of violence against women in 
different cultures and in different circumstances. Such research should aim to deepena underslanding of both the risk and protective factors related to violence, focusing particularly 
on identifying key factors that are potentially amenable to intervention. The further analysis of 
the cxisting database established by his sludy will serve to contribute greatly to 
undersanding the deteminants of the diferent patterns of violence. 

Research on the male attitudes and female attitude beliefs that contribute to partner violence is necded if a comprehensive understanding of the problem is to be achieved. 
ongitudinal research is also needed on the evolution of violent behaviour by intimate 
partners over time, examining whether and how it differs from the development of other 
violent belhaviours. Research to inform the design and delivery of interventions where these 
do not cxist needs to be accompanied by evaluation research on the short- and long-term clfects of programmes to prevent and respond to partner violence 

Conclusio 

Findings of intimate partner victimization vary widely from various studies. Sonme 
Studies concluded thal women and men are equally likely to be victimized by their partners, but others conclude that women are more likely to be victimized. Some studies concluded that 
minoritics and whites suller equal rates of intimate partner violence, and others concluded that 
minorities suffer higher rates. 
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Our results, lhowever, are not conelusive regarding gender. Allhough in both rolad 

contexts there Nas more parity in tenns of violence, this did not appear to extend to a a 
of violence. In dating relationships, males reported perpetrating and being victims 

violence, whereas married women were the most victimized regarding all form 

orms of severe 
ms o 

physical 

violence 

Overall, these results highlighted the need to further explore and clarily the issue ae 
gender in intimate relationships. Our current research and other studies show high ratec e 

mutual violence hence it is imperative to understand the motives, conlexts, and meanings of the reported episodes of violence. More specifically, future research will need to examine the motives for women's Violent aggression, and how these acts impact on their experiences as victims, the context in which they practice violence as primary aggressors, or if they use violence only in se!f-defense. 

The main strength of the present investigation is its large national sample, including students from various educational levels and age groups and the use of validated measures of behaviors and attitudes with respect to violence in intimate relationships. 
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ABSTRACT 

Active interaction between an efficient teacher and a student is significantly 

influential toward the sustainability of teaching Beaming process. 
Both student and teacher are 

expected to show adequate 
behaviour in order to buiBd good relationship so that the process of 

knowledge transferring can run smoothly without any 
disturbances. In accordance with this 

background, the problem staterments inthis paper wifl be: 1) what is the definition of disruptivg 

behaviour?; 2) what are the various kinds of disruptive 
behaviours seen inside the classroom? 

3) what are reasons of disruptive behaviour?; In this paper the researcher has classified the 10 

common disruptive behaviours seen among the students inside the classroom. Since tho 

occurence of disruptive behaviour is not restricted only in young íearner, but it is alsa 

happening in the higher education level, the strategies that are discussed in this paper can bs 

adjusted to the case and situation. To deal with disruptive behaviour, stakeholders must 

consider the wide range scope of what so called 'misbehave', analyzing it in detail with effort 

to seek the truth. 

KEYWORDS: Disruptive behaviour, Misbehave and Strategies. 

Education begins the moment we see chilaren as innately wise and capable beings. 

Vince Gowmon 

A. INTRODUCTION: 

Active interaction between an efficient teacher and a student is significantly influential 

toward the sustainability of teaching leaming process. Both are expected to show adequate 

behaviour in order to build good relationship so that the process of knowledge transferring catt 

run smoothly without any disturbances. But, in real situation the practical life may be id 

different and challenging for tlie teachers. They must adjust herseif to various characters ad 
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behaviour lrom mb*rs of students' individual dinfcrencos present inside the elassroom. 

Positive or negative belhaviours must be followed up by wise discussio1, cdecision and 

devctopncatal attitude. Students with negative behaviour toward teachers' personality or the 

disturbing activity are theoretieally know as distuptive behaviour in the classroom. The topic 

on disruptive behaviour has been inekrded in the domain of classroom management and being 

studied by practitioners. jpre-service teachers and other responsibBe stakcholders. Researchcs 

were eondacted here and there to expose disruptive bohaviour in different setting and context. 

Scenarios, strategics and practical decision had also pepceeded by practitioncrs and being 

recorded to be evaluated, analyzed, criticized and developed for the benelit of the students. 

The altimate goal of studying disuptive behaviour is to provide comprehensive point 

of views toward the occurrence of the dchaviour, so that a wise and adequate resolution or 

management can be given. Whatever it is, as a teacher, we must still anticipate that sturdents'" 

behaviour can be changed to be better and better, for the sake of bright future and to be a 

successtul person as a whoBe. In accordance with this background, our problem statements in 

this paper will be: 

1) what is the definition of disruptive behaviour?; 

2) what are the various kinds of disruptive behaviours seen inside the classroom? 

3) what are reasons of disruptive behayiour?; 

4) what are strategies/trealments which can be ased to deal with disruptive behaviour? 

B. Review of Reiated Literature: 

Gensinely, dhe tem 'disruptive behaviour' kas a wide range to be defined shorty. 

Because it contains various types of disrupting action, doer categories, causes, excuses and the 

most important, who are being disrupted student or the teacher? 1t is also depending on the 

values hold by the society in which they aretiving. But, it becomes more complicated when it 

occurs in plural society which school values can becontradkicting with fanmily vatues. 

According to Stavnes (2014) the behaviour in sehool can be generally categorized into; 

[ extemaBized and {2] internalized behaviour. Externaljzed refers to aggressiveness and 

overactive. Student ith externalized behaviour may intrude other stardents, teachers and tke 

ongoing learning activity. lu the otter side, internalized refers to a profile of showing 

24 
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diticulties or introvert which usually can be manifested in fear, anxiety, worry or complaint 

Commonly, the impact of this internalized behaviour is sociely withdrawal. 

Levin & Nolan (1996) chosen to define the concept of disruptive behaviour througlh 

four ubrics: [1] interfering activity of teaching and learning; [2] intruding rights of other 

sudents: [3] psycthologicatly and physically unsafe and; {4] causing destrrction of property 

Stadler (2017) elaborated a range of children disruptive behaviour, and divided it intor 

1 disruptive behaviour in the classroom (small scope): [2] disruptive behaviour categorized 

as disorders; and {3] disruptive behaviour tapning in to criminality. 

Another point of view comes from the concept of expected behaviour. So that tho 

definition of disruptive behaviour is simply the reverse of what is expected by teachers or 

students in the class. in other popular term, disruptive behaviour is aBso knows as inciveity, 

Feldman (2001) described it as every single action intrudes harmonies and positive leaming 

atmosphere in the classroom. However, in specific case, what is considered as.disruptive can't 

be merely condemned. It refers to the dealing with student with special needs. 

In school context, disruptive behaviour can be influenced by some internal factors 

(Rossouw, 2003), such as: [1] ratio of male-femaBe educators in the school, [2] the number 

students initiating disruptive behaviour; [3] number of students in the class; {4] the absence of 

teachers; [5] low respect of human dignity; [6] inadequate legislation and policy; and {7] 

impBementation of outeome-based (ignoring the process) education. It is also influenced by 

some external factors (Rossouw, 2003), such as: [1] incorporative vaBue application in family 

parents); 12] previous traumatic experience; [B] lack of care in home across socio-economio 

background; {4] bad rekation with specikic educators; 15] gained impact fom the society tack 

of discipline and 16] parents lack ofresponsibility and4olerance. 

To be more specific, Bru (2005) elaborated factors -vhich cause disruptive behaviour 

in tte class- are related to: [1} cognitive competence; {2} relevancy of schooBwork; {3} 

cortrastive believe against school management; and {4] pursuit of peer approval. Despito 

various discoveries of these causes and factors, it must be believed that every case has its owIn 

points of view which must be seen comprehensively without easy generalization or 

stereotyping. 

2u 
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Common Disruptive Classroom Behavior 

THhere arc 10 common disruptive behaviours secn mong the students inside the 

lassroom. They are: 

I, Late coming 

Tardiness is toBerated by many teachers, because studeats have legitimate reasons for 

being late. However, teachers don't like it when studçnts are tate because it disrupts the 

olassroom and other students are focused on the late student insteadof on the teachers lecture. 

Tcachers need to state to the students that the importance of ariviag in a timely manner. 

2,Drowsiness 

This may not seem to be disruptive to a class, but in fact, is disruptive in two ways: the 

student who is snoozing is not interested and not participating in the classroom discussion. If a 

professor does nothing about it, it sends a message to the other students that involvement in the 

Glass is not of much importance to the professor. This may make the students feel like they 

ahouldn't have to participate either. Secondly, sleeping in class is considered to be disrespectful 

Attitude towards the teacher and the other students. 

3.Continuous Chattering 

Students who cary on private conversations among themselves in the classroom are 

disruptive to other stadents because their frivoBous chatter does not pertain to the classroom 

discussion what so ever. This is rude and inappropriate and should not be tolerated. 

4.Grandstand 

Students who use a classroom discussion as a chance to speak about their favorte 

ubjects despite the irelevancy their comments maay have in regard to the discussion of the 

elnss as a whole. Other students use the classroom as a place to communicate to their peers, 

(ates of their personal tives, which is atso not appropriate to the setting. Some students attempt 

to soak up the attention that they receive from their peers even though it may be annoying to 

ther students in the class. 
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5.0vert Distraction 

Some students find it difficult to mentally pay attention for the full ength a cla 

read a book, newspaper, or doodle on paper. This is also considered disrespectfrl to thoa 

and other students în tbe class. 

6.Using Technology 

Student use tHeir conputers to text message, e-mailing and "surfng the net" 

paying attention during class time. 

7.Leaving the Class 

Leaving the class without permission is disruptive and should be discouragedn 

the stadent has a legitimate reason and/or has-spoketo the professor beforehand. 

8.Verbal or Physical Threats, to Studets or Faculty 

Cases of threats to students and faculty has risen dramatically in recent years. Theso 

definitely considered unacceptable. 

9.Disputing the Teacher's Authority or Expertise 

Stadents who have received substandard grades or evaluations from their instnuctoi 

sonaetimes try to fail to recognize the professor's authority, judgment, and expertise. 

1DMiscellaneous Disruptions: 

Eating, drinking, gum thewing, stoking, carrying ceM phones amd passing notes are 

considered disnuptive in a class room setiog and shoukd atot be tolerated. 

D. Strategies to deal wth disruptive behaviour 

Kuhlenschmidt& Layne (1999) generated step by step approach to deal withdisruptive 

behaviour as follows: 

describing the problem as clear as possibBe (through questioning about the kind 

of misbehavioer, siuation, time, preceding case, condition during ard aker 

misbebavieur, peopBe involved, state of tamfulness, feeting etc). This etfort of 

clarificationmust be done wich the doer and other students. 
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uaderstanding reasons (such as physical cause, cmöttoA Cbalebges, 
envirornental factors); 

. 

moditying instructor and students behaviour 

According to Ali & Gracey (2013) disnuptive behaviour can be dealt through 

making writen polcies; 

empowering teachers (faculties) role; 

building good and efkective conflict management; 
managing good coordination between staketholkders. 

Sinee the occurrence of disruptive.behaviour is not restricted only in young leaner, but 
it also happening in the higher education level, these strategies can also be adjusted to the case 
and situation. The most important point over explained steps is that to deal with disruptive 
behaviour wise approach must be used. Discovery of the truth must be placed before any king of emotional and personal act. 

E. CONCLUSION 

To deal with disruptive behaviour, stakeholders must consider the wide range scope of 
what so caked 'misbehave', analyzing it in detail with effort to seek the truth. Disruptive behaviour is an act of unfulfilking what is-expected to be constnuctive inside the classroom and 
duriag the eaching eaming activity. It has a wide range and caBegories and being influenced 
with internal and extenal factors inside the school. Despie any«strategies and approach, 
generalizing and stereotyping amaust be avoided because it may-only lead into worst condition. 
Surely, as a teacher we won't need the disnptive behaviour comes and break the conducive 
sitsation in the classroom. Thus, the goal of studying disruptive behaviour is not to merely 
terminate it, but to solve it with transparency and justice approach. 
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Abstract: 

Education has undergone a transformation during this lockdown period from Electronic Learning 
to Essential Learning. In this era of Information and Communication Technology the subsequent 

knowledge burst have led the world to an enormous changes in the life of every individuals. 

Technology has the ability to take Education to the next level. Since today's generation is so tech-

oriented, they are able to get engaged with what they are doing to improve learning outcomes with 

technology. In this paper the author has discussed about the essential role of teachers in electronic 

learning and five ways of transforming electronic learning to essential learning. They are improving 
learners' motivation, time management of the learners, reach all, trust in e-learning and 

providing virtuak classroom. Finally the author has concluded that every teaching ultimately 
depend on the 1 

to feel the essentials of techno teaching. As learning becomes more personalized, concern lies on 

teachers for orchestrating the mastery of 21st century skills in which students need to be successful. In 

the changed phenomenon of ICT, teachers would be required to guide learners to apply these critical 

skills through maintaining reflective journals, portfolio development, etc. Broadly speaking we can 

say that a teacher who functions well in the classroom, will also function well in the technology world 

and make the students to feel the essentials of learning. 

acher's pedagogical expertise, technical competence and ability to make the students 

Challenges Faced By Teachers In Transforming Electronic Learning As 

Essential Learning In The Present Techno World 
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The key to successis getting the people to do the right thing at the right time- Allen 

Introduction: 

In this era of Information and Communication Technology the subsequent knowledge burst have 
led the world to an enormous changes in the life of every individuals. Today its effect is also 
witnessed in the field of education because this lockdown has not stopped the students and the 
teachers learning. With the aid of global connectivity expedited by ICT, today learning has become 
fast and at hand. In this technology era, the forthcoming generations are quite expert at handling, 
living, managing and working with the technology. Thus, the E-Leaning is been embedded with the 
daily routine of the modern lives. Education has undergone a transformation during this lockdown 
period from Electronic Learning to Essential Learning. 
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Due to this transformation, the most aftfected sector at present is the teachers and the students. The 
students cannot depend on technology for everything. This is agreed to a larger extent that teachers 
can increase their teaching techniques with the help of Information and Communication Technology. 
The teachers play a significant role in the entire teaching-learning process of the students which has to 
be considered. The pivotal role played by teachers has always been emphasized by various policies 
and committees of our country. The popular remark by Kothari Commission in India (1964) stating 
that 'no people can rise above the level of its teachers. The answer to the question of teacher 
substituting classrooms was given by Kothari in 1988, "The "message" of the teacher to the students 
is not merely to impart knowledge çontent of books which is largely information fast getting out of 
date but more than that it should be inspir�tion, by his/her example, towards the process of character 
building and the use of knowledge for welfare of the community. The total message to the students, 
and to the community, is the total life of the teacher" Thus, a teacher plays a much more crucial role 
rather than just transmission of knowledge content of the curricula. The older generation of teachers 
are now still a part of the present education system that needs sufficient orientation and in-service 
programmes to meet the technological demands of the tangled day to day living. With the 
technological changes, teacher is trying to adapt to satisfy the needs of the technological world. The 
main significance of E-learning is a combination of contents and instructional methods delivered by 
techno elements such as words or graphics on computer which is intended to build knowledge, 
understanding, skills and efficiency joined to one-on-one learning goals and organizational execution. 

Technology has the ability to take Education to the next level. Since today's generation is so tech-
oriented, they are able to get engaged with what they are doing to improve learning outcomes with 
technology. It also provides digital literacy to the students or the learners which is very essential to 
survive in this competing world. It also broadens the horizons of many learners by making them 
connect to the entire world with e-learning. It also contributes to collaborative and blended learning. It 
makes learning accessible easily. Research evidence indicates that proper implementation of e-
learning in education improves the efficacy of the educational processes. Therefore ICT enhances 

learning outcomes. 

E-learning also facilitates information and knowledge by way of global connectivity. It can be used 
as an effective resource for implementing constructivist pedagogy among the learners. In other words 
it is in the lines of constructivism as proposed by National Curriculum Framework in 2005 by 
NCERT, India. E-learning makes the learners learn "how to learn' rather than "what to learn'. If the 
learners are taught 'how to learn' and they are engaged in the learning processes, learning would 
become an interesting exercise for them and they would themselves develop capability to become 
lifelong learners for which the teachers play a significant role. 

Essential Role Of Teachers In Electronie Learning: 

In the present context of our living, there is very easy access to information with technology. The 
teacher here takes on the role of facilitator and guide so as to facilitate students with the right 
approach of managing abundant information to their optimum benefit and in taking right decisions in 
this technologically complex world. In the techno society, teachers' play an essential role as they 
make students learn how to evaluate the abundant information available carefully, to identify facts 
from propaganda, to understand the real ethical, legal and moral issues with respect to the access and 
use of information, to create meaning from the gathered data. 

According to National Curriculum Framework on Teacher Education (2010) "With the onset and 
proliferation of Information and Communication Technology (ICT), there is a growing demand that it 
be included in school education. It has become more of a fashion statement to have computers or 
multimedia in scheols, the result being that in spite of its potential to make learning liberating, its 
implementation is often not more than cosmetic. It is also often touted as a panacea for shortage of 
teachers. These are detrimental to the learning of the child. Teacher education needs to orient and 
sensitize the teacher to distinguish between critically useful, developmentally appropriate and the 
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detrimental use of ICT. In a way, ICT can be imaginatively drawn upon for professional development 

and academic support of the pre-service and in-service teachers." (National Curriculum Framework 

on Teacher Education,2010). 

All these view that education in the larger context of today's society and thus, it makes students 

capable of solving the real world current problems and prepare for a future of unknowns. It is more 

vital to enable students know how to learn than what to learn. Teacher in this e-learning era takes an 

essential role as of a facilitator and a guide facilitating them to choose between right and wrong 

information, to enable them choose the best and the most appropriate content amongst the abundant 

information available with technology. 

Ways of Transforming Electronic Learning to Essential Learning: 

The students can, either alone or in groups, be in a dialogue with the teaching material whenever 

they wish and in this way develop new knowledge. The teacher can adapt the teaching material and 

put in links to other bases wlhen desirable. Data conferences can be set up in which students and 

teachers, with the help of a net reader, can be connected to a server and read a piece of work, put in 

documents or files, answer questions or put in new questions or comments. 

If it is desirable to use a data conference. as a method, one must use a leader or moderator. This will 

usually be the teacher's task. The students must be active in finding subject material or discussion 
arenas by connecting themselves up to the conference and finding input, extra material and video 
connections. The conferences may be open or closed. In closed conferences the teacher can follow the 

students' activities and intervene if necessary. 

In most conference systems oFe can also choose to send pieces of work as mail to individuals. One 

such piece of work to a communication can also occur with the help of electronic mail. The methods 

are usually combined using Internet and Intranet. This means that the teacher can distribute 

instructions, documents, pictures, sketches, sound, video and much more on a machine. The return 
message to the teacher can occur by a prepared link starting a mail system in which the teacher's 

address is already included. 

This can again be combined with the use of CD-room and DVD. Software 

up in many different ways, ranging from the simplest way to the complex. Links can be established to 
other bases, in order to add subject material and offer new ways of looking at it. Such programs can 
be used in lectures, in groups or for individual learning for the student. 

su use can be built 

The videoconferencing technology can. be used for lectures, conferences and tutoring amongst 
other things. It is suitable for connecting several groups together and presenting knowledge to people 
who otherwise would not have had access to this. Teachers vary enormously. Some are lectures and 
swear to one-way communication, whether they are standing in a classroom, an auditorium or sitting 
in front of the camera during a videoconference. Others again are more the dialogue- type of people, 
preferring to have Conversations, tutor and discuss. Videoconferencing works well in both these cases. 

Aspects of Transforming Electronic Learning to Essential Learning: 

The teachers need to build the critical thinking ability of the learners in the choice of information 
available by electronic medium so that they can discriminate between right and wrong. They need to 
develop their decision making ability and ability to think rationaly as well to transform electronic 

learning to essential learning: 

Improve learners' motivation. 

One of the most common eLearning challenges that teachers face is to overcome, the overall lagk of 
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learner motivation. It can be because of the learners who aren't enthusiastic about the content or aren't 
interested in the subject matter. To overcome this hurdle, it's important to make 

the elearning engaging and inspiring as possible. Even topics that are dry or boring have the 
potential to become exciting and effective if the teachers know how to make them relevant and 
interesting for their learners. Scenarios, eLearning games, and videos are great ways to achieve this. 
All of these give learners the opportunity to immerse themselves within the subject matter, rather than 

just reading about it. 

Time management of the learners. 

In the present world everyone is running short on time. There aren't enough hours in the day 
and there isn't any room in the schedule for learning. Many people are hesitant to take an eLearning 
classes because they think that they won't be able to go at their own pace or that it will require a great 

deal of their time. The teachers should grab their_attention from the start with visually 
compelling graphics and images, and keep them engaged with multimedia elements which deliver key 
pieces of information clearly and concisely. 

Reach All. 

Not all of the learners are going to have the latest and greatest tech gadgets, nor all learners 
are going to be "tech savvy'". However, this can be overcome by ensuring that your elLearning is 
available on a wide range of devices and platforms, and that it is in fact easy to navigate. 

Trust in E-Learning. 

It is always a general misconception that eLearning offer no support for their learners. In fact, 
this belief prevents many individuals from involving, even if they are highly motivated to learn by the 
teachers. To overcome this eLearning challenge, be sure to have a solid support system in place for all 
of your learners. Let them know that working on their own doesn't mean that they don't have access to 
support when they need guidance or advice. Bear in mind that one of the most significant advantages 
of elearning is that you can work at your own pace, while still being able to benefit from the 
experience and skills of your online teachers. 

Providing Virtual Classroom. 

The virtual classroom is nothing but a shared online space where the learners and the teacher 
work together simultaneously in specific pedagogy. Usually, these interactions take place through 
videoconferencing. The participants have tools to present learning content in different formats, as well 
as to implement collaborative and individual activities. In this type of interaction, the teacher has the 
important role of the moderator who guides the learning process and supports group activities and 
discussions. 

Conclusion: 

As learning becomes more personalized, concern lies on teachers for orchestrating the mastery of 
21st century skills in which students need to be successful. In the changed phenomenon of ICT, 
teachers would be required to guide learners to apply these critical skills through maintaining 
reflective journals, portfolio development, etc. According to NPE on ITC (2012) "There is an urgent 
need to develop and deploy a large variety of applications, software tools, media and interactive 
devices in order to promote creative, aesthetic, analytical and problem solving abilities and 
sensitivities in students and teachers". Teachers may need to rethink their basic tenets of education, 
redesign the methodology used in the teaching learning processes in a creative way by taking it to the 
next level with the use of technology. Use of e-learning instills confidence among learners and 
teachers and also it empowers them to learn in an efticient and effective manner. 
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All this can be done if teachers have the will power, determination and the positive approach 
towards technology by understanding the essentials of techno learning. Thus, teachers need to be 
prepared themselves for the changing role that the technological development has brought. Fair use of 

ICT would lead to effective transition to the knowledge society in the globalized world and would 
also create better teaching and learning environment in society. Every teaching ultimately depend on 
the teacher's pedagogical expertise, technical competence and ability to make the students to feel the 
essentials of techno teaching. Broadly speaking we can say that a teacher who functions well in the 
classroom, will also function well in the technology world and make the students to feel the essentials 

of learning& 
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